			
Political impartiality in schools and Human Rights Education
The Professional Standards for teachers are very clear about expectations in the classroom. They are also very clear in Part Two of the Standards in relation to Personal and Professional Conduct[footnoteRef:1]: [1:  Our highlights in bold.] 


A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.   
Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:  
·  treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position  
· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions  
· showing tolerance of and respect for the rights of others  
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs  
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.   
Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality.   
Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.
Our Human Rights Education Programme is shaped in such a way that is designed to demonstrate the responsibilities that are in place in law to help us respect the rights of others; is in synergy with fundamental British values as the International Declaration of Human Rights is enshrined in British law; and, crucially, is designed in such a way to protect teachers from sharing their personal beliefs and so that vulnerable pupils understand the complexities of growing up in our complex world.


How do we achieve this?
The foreword of the Political Impartiality in Schools written in 2022 by the Secretary of State at the time, Nadhim Zahawi, identified the following:
Schools play an important role in preparing children and young people for life in modern Britain, and teaching them about the society and world they grow up in. At school, children and young people are often first exposed to important political issues. Some of these issues might define their future, proving to be the building blocks of a passion which goes on to shape their longer-term interests and career.
Teaching about political issues, the different views people have, and the ways pupils can engage in our democratic society is an essential part of a broad and balanced curriculum. It is an important way in which schools support pupils to become active citizens who can form their own views, whilst having an understanding and respect for legitimate differences of opinion.
Over the last few years, there has been much discussion about political impartiality in schools, often in the context of specific political issues and movements. I know that this has at times been difficult for school leaders, teachers, and staff, as they navigate how to handle and teach about these complex issues sensitively and appropriately. That is why I’m pleased this government is publishing clear guidance explaining schools’ existing legal duties on political impartiality.
I hope this guidance can offer assurance to most schools that their legal duties in this area are being met without issue. For other schools, the guidance should help them put in place the necessary processes to ensure adherence going forward.
Legal duties on political impartiality ultimately help schools command the confidence of our whole diverse and multi-opinioned society. Parents and carers want to be sure that their children can learn about political issues and begin to form their own independent opinions, without being influenced by the personal views of those teaching them. I know teachers themselves feel similarly.
Where concerns do arise, from parents and carers, or others in the school community, it is important that these are treated seriously and handled with the necessary sensitivity.
Importantly, I hope this guidance helps all parties to understand how schools should go about meeting their legal duties, allowing issues to be resolved through constructive dialogue and agreement rather than unnecessary escalation. I encourage everyone to read through this guidance, and to keep in mind that in most cases simple steps can be taken to address any issues relating to political impartiality that arise.
It is also important to remember that nothing in this guidance limits schools’ freedom to teach about sensitive, challenging, and controversial political issues, as they consider appropriate and necessary.
Schools should also continue to reinforce important shared principles that underpin our society, whether that be upholding democratic rights or more generally promoting respect and tolerance. Understanding where views and opinions go further than this and where the legal duties on political impartiality may be relevant, is an important part of doing this effectively.
https://www.gov.uk/government/publications/political-impartiality-in-schools/political-impartiality-in-schools#teaching-about-political-issues
We have taken this into account when designing the schemes of learning to make sure that we provide material that makes sure that a schools’ legal duties on political impartiality are met.
How do we do this?
Firstly, it is important to note that the International Declaration of Human Rights is enshrined in our law. Our Schemes of Learning seek to explore how these have been used historically and how we can look at them in the context of our own and others’ rights and responsibilities. This is in line with the guidance:
Not all areas of ethical debate are political issues. There are some concepts and views that can be considered as shared principles that underpin our society and not political issues in this context. Examples include a belief in upholding certain rights, such as freedom of speech and protection from violence and criminal activity - or challenging discrimination and prejudice, including racism. 
Secondly, we present our material that is delivered in a ‘fair and dispassionate’ approach. For example, when looking at Votes for Women for 11-14 year olds in our Movements for Change scheme of learning, we build the material up in such a way that pupils are given the opportunity to explore the different methods of the suffragettes AND the suffragists. Pupils develop their opinions through exposure to the material so that they are able to bring their substantive knowledge and disciplinary knowledge to the questions: which was more effective, the militant campaign or the peaceful protest? Were both campaigns inter-dependent on each other – why? Did the militant action take away the right to peaceful protest? Which wins out – ‘deeds, not words’ or negotiation? Is it down to a small group of charismatic individuals to bring about change? 

Furthermore, we explore the material so that we give weight to the lesser-known individuals involved in the Movements for Change and explore the impact of race and class through their stories. In this scheme of learning, we explore the stories of Annie Kenney and Princess Sophia Duleep and the activists in Scotland, Wales, Republic of Ireland and Northern Ireland.

Finally, we link our work to the present day. In this particular Scheme of Learning, we explore how some people are still disenfranchised from voting in the present day and think about the questions raised from the past, the actions taken and how they can be used today in ways that protects the rights and responsibilities of ourselves and others.

Age-appropriate material
We have taken a very careful approach to this with the material developed so that the more nuanced and complex issues are scaffolded and are presented to older pupils in a way that gives them the knowledge and skills to discern that some well-respected public figures who have fought for Human Rights may have character traits that are human and complex and, sometimes, a feature of their time. 

The material that we use does not go for ‘shock and awe’ and is checked before inclusion. We attempt to use material that is sourced from Museum resources and have been fact-checked.

We have also been very careful when addressing sensitive political issues. We have tried to make sure throughout that there isn’t any inflammatory material included so that we encourage the pupils to explore Human Rights as opposed to provoking an involuntary response from the pupils.
Political activity
The guidance on political activity by pupils is clear:
For maintained schools, there is a direct prohibition on the pursuit of partisan political activity by ‘junior’ pupils (meaning those under the age of 12) within the school and in any activities outside school involving staff members or anyone acting on behalf of the school.
For older pupils in later secondary year groups, who may have more developed opinions and a greater awareness of current affairs, there may be a desire to partake in pupil-led political activity.
Interest and engagement with political issues should be encouraged. Schools can help pupils to set up their own networks or clubs to focus on political issues, where they are deemed appropriate. Schools may wish to develop criteria or a policy to support these judgements and ensure they are consistent.
To this end, we have made sure that any ‘campaigning’ or ‘social action’ is developed through a thorough understanding of different movements in time. For example, in Movements for Change which culminates in pupils writing a speech for a cause they are interested in, they have explored and understood how different Human Rights activists have taken action from the delegates at the fifth Pan-African National Congress in Manchester in 1945; to Jayaben Desai and her campaigns to bring about Human Rights in the workplace in the 1970s; to the campaigning action of the Greenham Peace Camp in the 1980s and campaigners today such as Kwajo Tweneboa (housing activist) and Rosamund Adoo-Kissi-Debrah (The Ella Roberta Foundation, clean air campaigner). 
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