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EXECUTIVE SUMMARY 

 

1. Robert F. Kennedy Human Rights UK (RFKHRUK) has introduced an ambitious and 

unique Speak Truth To Power (STTP) programme, to enhance human rights 

education in schools, with an initial focus on Greater Manchester.  

 

2. It is free of cost to schools, who commit a minimum of 3 years to delivering lessons.  

By December 2021, there were 16 Partner Schools under the programme. 

3. Teachers are supported with free training online covering current themes in human 

rights, creating safe spaces in classrooms, resource familiarisation, and, leadership. 

73 teachers from 17 schools joined online training workshops. 

 

4. Over half the teachers in training had qualified experience of 5 years of more. 87% 

would highly recommend the training. 

 

5. Comprehensive classroom resources were updated, with new material written with 

the help of field specialists. The resources are designed to be adaptable and 

provide a creative experiential journey, helping learners realise their own personal 

agency in a complex world. 

 

6. 1,031 hours of lessons were delivered reaching 6,485 learners, where learners had 

received 6+ hours of lesson time. 15% of planned lessons were curtailed due to 

pandemic-related "bubble" closures.  

 

7. 1,614 learners also learned about human rights through creative arts. Photography, 

poetry and filmmaking were used to bring colour and life to human rights learning. 

 

8. School classrooms in England were closed from March 2020 until June 2021. Schools 

faced many obstacles delivering lessons, yet most continued. Lead Educators 

reported that learners of all ages took to the lessons naturally.   

 

9. The most significant impact reported was in cases where learners met with 'living-

breathing' local inspirations of human rights, whose stories and efforts learners could 

resonate with. 

 

10. 6 teachers were interviewed and praised the greater confidence with which 

learners could hold conversations around difficult issues concerning human rights.  
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We have seen a 50% reduction 

in youth violence and fighting, 

both in and out of school, and 

a 25% reduction in mental 

health issues in our children. 
 

Janice Allen 

Headteacher 

Falinge Park High School 
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“Every pupil made origami boats with messages of 

hope after the first lockdown had ended. These 

boats were recently delivered around the 

community in local shops by Year 7 learners.” 

“Inspired by the lessons, a new scheme of work was 

developed this year for Year 10/11, where 25 worked on 3 

hours of ‘rebuilding’ lessons. We looked at rebuilding after 

conflicts in Rwanda, South Africa and in the UK after 

World War II, but also post Covid.”  

“We have utilised the RFK programme and 

have designed, planned and built upon the 

school’s programme on its values.” 

 

“The RFK programme is dependent on creating safe 

spaces for students in tutor time, and several sessions 

were spent understanding and establishing these. We 

planned the sessions using the resources and materials 

to promote dialogue and critical thinking.” 

 

“I would say this programme has had a 

huge impact across all of the years that 

had received lessons.”  

 

“Have we come to the end 

of the three hours, Sir?” 

 

“Two girls came to me with a 

poem that had written in their 

lunch time.”  

“We teach the vocabulary of human 

rights explicitly, so that children can 

have a dialogue and a safe space to 

discuss the many human rights issues 

that are part of the programme.” 

WHAT TEACHERS HAVE SAID 



 

 6 

Contents 

Introduction 

About this Report 

Impact of Covid-19 on STTP 

In the Classroom 

Supporting Classroom Learning 

Impact: Learner Development 

Fostering a Human Rights School Culture 

What Have We Learned? 

Outlook 

 

 

 

 

 

 

 

 

 

 



 

 7 

Introduction 

The Speak Truth to Power (STTP) education programme by Robert F. Kennedy 

Human Rights UK combines powerful storytelling and creative 

learning to educate learners and teachers to bring knowledge and agency to 

human rights concerns. Through lesson plans, teacher training, materials, 

inspirational stories - local and from around the world - human rights are given 

meaning and relevance, providing young people with a unique entry point to rich 

human rights education.  

In a digitally connected world where access to injustice and violence arrives 24/7 in 

the palm of young hands, STTP aims to help developing minds navigate their way to 

a realisation that they can become agents of change in their own 

unique way. By showcasing individual human rights inspirations or activists and 

bringing their stories to life, the lessons help make the actions taken by activists more 

relatable, to help recognise that each person can have a role to play in defence, 

protection or change; each person can be a champion of justice in everyday life. 

 

Robert F. Kennedy Human Rights UK (RFKHRUK) has introduced an ambitious and 

unique Speak Truth To Power programme for enhancing human rights education. 

The programme consists of a comprehensive framework for 

learning outcomes, classroom resources, support and training for teachers 

and schools, monitoring and evaluation of delivery and feedback, and, resourcing 

examples of human rights inspirations from the past and present.  

In 2017, a pilot study was conducted by the Association for Citizenship Teaching to 

test and evaluate the way teachers could implement programme resources and 

assess lesson experiences across 10 English schools. It found that 96% of 

“This programme has given our learners a 

voice and helped our school as an 

organisation to grow.“ 
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learners enjoyed the learning and 65% thought the lessons were better 

than regular lessons. After the success of the pilot, work to attract new Partner 

Schools to the project commenced in 2019.  

There is no fee for a school to undertake the human rights education programme, 

Speak Truth To Power, instead, schools commit to delivering the programme for a 

minimum of 3 years, set out in a Memorandum of Understanding which confirms their 

status as a Partner School. At the end of the academic year 2019-2020, STTP was 

present in 8 Partner Schools. However, 6 of these schools (based in London and 

Greater Manchester) were part of the pilot study and did not renew a commitment to 

the programme. The 2 remaining schools in Greater Manchester (Falinge Park High 

School and Abraham Moss Community School) chose to remain STTP schools - they 

became pioneering schools of the project, laying the ground for planned growth.  

With a strategic focus on 

schools in Greater 

Manchester, the programme was 

offered to selected secondary (Key Stage 

3) and later, primary (Key Stage 2) 

schools. By December 2021, a further 14 

schools from Greater Manchester joined 

the programme, totalling 16 Partner 

Schools.  

 

 

 

 

 

 

“It is a privilege to have the 

opportunity to work with RFK.” 

16 Partner 

Schools  

7 in the process 

of becoming 
partners  
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About this Report 

This report explores the growth and delivery of Speak Truth To Power across the 

region of schools in Greater Manchester from September 2020 to December 2021. It 

is based on 6 interviews with Lead Educators (Dec 2021), notes from conversations 

with teachers during training, comments provided through feedback forms, update 

reports and analysis of surveys submitted after training workshops. 

The report looks at a school’s experience of lesson delivery, programme resources, 

human rights inspirations and professional development training. This report seeks to 

capture the cumulative impact upon the character 

development of learners as schools gradually embed a human rights learning 

culture within their curriculum and the educational experiences they offer to learners. 

Selected comments made by teachers appear in blue speech bubbles across the 

report.  

While the programme is rich in resources and attractive to many schools, Speak Truth 

To Power can be quite an undertaking for a school, whose leadership team will need 

to consider a range of factors (internal issues such as capacity within, and external 

issues such as social issues surrounding the school etc.) before reaching a point of 

readiness. Schools need reassurance, time and training. 

Schools agree to a Memorandum of Understanding which brings them into 

partnership for human rights educational programmes over 3+ years. Each school is 

invited to select a senior teacher as Lead Educator to support the facilitation and 

delivery of the programme within the school. The Lead Educator is often selected by 

the Headteacher, which is important to ensure the programme’s longevity and impact 

within the school. Schools need initial support, particularly in the areas of guiding the 

Lead Educator, the continuous professional development of teachers, and advice on 

human rights related issues that could surface, such as dealing with strongly-minded 

parents or competing priorities within the school.  

How many schools? In the academic year 2019-20, before the start of this evaluation, 

the number of schools delivering STTP had dropped from 8 to 2 (these were 

associated with the pilot study). This report focussed on the period September 2020 

- December 2021. An interim report of July 2021 reported that by the end of the 

academic year 2020-2021, 18 schools were in conversation with the provider, either 

having joined or giving serious consideration to joining the programme. By December 

2021, this number of schools has increased to 23. Of these, 16 had formally become 
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Partner Schools of the programme, and 7 were in the process of becoming partners. 

All schools are located in the Greater Manchester region. 

Once schools join STTP, the focus of the relationship shifts to classroom lessons and 

delivery. Commencing STTP lessons often hinges on the 

confidence and knowledge base of Lead Educators and 

Headteachers. 17 schools had undertaken a half-day STTP teacher training 

workshop to educate teachers about human rights and related issues. It covered 

contemporary subjects teachers were unlikely to have taken any training in, and likely 

to come across in classroom discussions when delivering the programme, such as, 

critique about human rights personalities or creating safe spaces to explore 

sensitive topics.  By December 2021, 10 schools had delivered STTP lessons 

(5 secondary; 5 primary). A further 6 had scheduled lessons to commence from the 

school term beginning in Spring 2022. The list of Partner Schools is attached as 

Appendix 1. 

This report covers the reach of lessons delivered across Partner Schools and 

feedback provided by teachers concerning the support they have received and the 

resources they have used. It provides information on the choice of topics schools 

used in lessons, the importance of teacher training in expanding the knowledge base 

and leadership capabilities of teachers, and what we learn for areas of improvement.  

STTP seeks to develop human rights champions and advocates in both young people 

and teachers; it aims to achieve this in layers or stages of 

understanding complex issues and the importance of 

personal agency as “Movements for Change”. It seeks to change school 

cultures and instil in young people an individual capacity to take action, to make a 

difference in their school, communities or wider society. 

STTP’s lessons are cross-curricular, and can be adapted and incorporated across 

different subjects, including English, PSHE, Citizenship, History, Politics, Art, Drama 

etc. This flexibility is important given that there is no express national curriculum 

requirement or subject specification governing human rights, in schools .The topics 

addressed through classroom resources cannot be seen as subject material to be 

"covered", instead Headteachers and senior leaders are asked to make time for STTP 

as an additional subject or instead of. It follows then that traditional evaluation 
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methods used by teachers for curriculum subjects do not suit/fit this programme of 

education.  

To this end, this report is looking for indications of learning, understanding and impact 

as it deepens over the three year partnership. It seeks to support an evolving human 

rights centred approach to education being embraced and embedded within a 

school’s ethos and culture as much as it is within the developing individual learners. 

STTP seeks to create a learning experience where the classroom 

becomes a space for learners to conceptualise human 

rights as a relationship of personal engagement and where the 

lives of human rights inspirations, some of whom will have a local and relatable 

resonance with the school or its learners, help create a personal sense of agency and 

empowerment. This report seeks to capture the journey of learners emerging from 

the programme feeling they have their unique capacity to be human rights activists, 

and the confidence to be a voice championing the lived reality of human rights in their 

schools, local communities and country. This spirit, and the variety of outputs of these 

lessons, underline the belief that human rights education resulting in action is the best 

defence against human rights violations.  

Impact of Covid-19 on STTP 

In March 2020, schools in England were 

closed as the country went into lockdown to 

help fight the COVID-19 pandemic and did 

not return to classroom teaching until June 

2021. The impact and disruption to schools 

were undoubtedly overwhelming, and the 

circumstances unprecedented for a 

generation of teachers.  

Schools that had commenced lessons 

under the STTP programme faced a range 

of challenges in delivering lessons 

designed to be engaging and based on group discussion and activities. Classroom 

lessons will typically involve debate, discussion, hearing from local human rights 

inspirations, and diverse viewpoints. Because Partner Schools are located in areas 

of deprivation, there were also concerns of “digital poverty” schools needed to 

consider – schools could not assume or expect all learners had adequate access to 

learning online. 

15%  

lessons curtailed 
by  Covid-19 

“bubble 
closures”  
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In spite of these unusually difficult challenges, many schools remained determined to 

deliver the STTP programme by overcoming the constraints and maintaining a focus 

on the central importance of the education of human rights. An estimated 15% of 

lessons, based on interviews and reports, were curtailed or impacted by Covid safety 

measures (“bubble closures”). The tenacity and focus of schools 

commencing lessons in these circumstances are to be 

applauded.   

 

“During lockdown, the STTP programme continued as 

a priority… which evidenced the value placed on its 

importance, especially at a time of uncertainty and 

rapid unprecedented change.” 

 

“We incorporated strategic yearly, termly and weekly 

planning of the programme, utilising STTP but developing our 

own so that it was meaningful to our context and aims.” 

 

“During online lessons during Covid, we adapted the materials and 

had a day of learning about the challenge and impact of food poverty, 

where learners of Key Stage 3 presented their learning online.” 

 

“During lockdown, the STTP programme continued as a priority, which evidenced the 

value placed on its importance, especially at a time of uncertainty and rapid 

unprecedented change. The programme was used as a stimulus for imagining a new 

world.  We focused on human rights, our shared values and learning behaviours as a 

way to offer hope, to make sense of the world and re-imagine a better world from it.” 
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In the Classroom 

Speak Truth To Power 

Lessons delivered (min 6+ hours) 

Sep 2020 – Dec 2021 

Primary 

Yrs 4 to 6 

286 LESSON hours  

1,180 learners 

Secondary 

Yrs 7 to 9 

745 LESSON hours 

5,305 learners 

TOTAL REACH 1,031 LESSON hours 

6,485 learners 

 

10 schools (5 secondary, 5 primary) delivered STTP lessons during the school year. 

In total, 1,031 hours of lessons were delivered to reach 6,485 

learners across multiple years in Key Stages 2 and 3, where learners received 6+ 

hours of focussed human rights education. STTP is a cross-curricular programme 

providing lessons that can be incorporated into a range of subjects, such as history 

or art, and these are naturally more difficult to quantify. In addition (and as noted 

above), interviews with teachers tell us an estimated 15% of lessons planned also 

had to be curtailed due to “bubble closures” arising from viral risks.  

 

 

 

 

 

 

 

 

 

Through these lessons, learners were encouraged to consider what individual agency could 

mean for them, what role they could provide. Teachers reported emphasising the need for 

“I’m a history and politics teacher and we don’t truly get a 

chance to explore these issues properly within the curriculum, 

and this programme really allows us to do that much more.”  

 

“Learners were engrossed in the conversations so 

much so that after the meetings stopped they went 

on to do further research at home.” 
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clarity around the vocabulary of human rights education, and applying their meaning to case 

studies. Present day human rights inspirations were used to create an STTP story for all 

educational levels. One teacher remarked how he found the lessons and materials would 

enrich his own specialist subjects of history and politics by bringing a much broader 

classroom exploration of those subjects. Teachers demonstrated skill and flexibility in 

adapting the STTP lesson ideas provided to develop engaging classroom sessions. Much of 

this was centred around restrictions relating to the pandemic. Some primary school teachers 

adopted softer lessons they felt were more appropriate for pupil ability. Teachers frequently 

stated they had confidence in the quality and depth of lesson plans, and many merged the 

messages with other parts of the curriculum they were also teaching, including a senior 

history and politics teacher.  

 

Lessons delivered encompassed:   

▪ Future Visions: Re-imagining a new world and a new future 

▪ This Place: An exploration of who we are and what we can become 

▪ Movements for Change: Social action that changed our world 

▪ This Is Us: Values and experiences that make us who we are 

▪ Human Rights History: Complexities, limits and agency 

▪ Celebrating Human Rights Inspirations: Untold Stories  

▪ Change starts with us: How everyday actions protect the human 

▪ Women’s Human Rights: Historical & contemporary agency in gender equity 

▪ Structure and rights: How is systemic oppression camouflaged  

▪ Systemic racism: Exploring the Black Lives Matter movement 

▪ Local stories: Championing local human rights inspirations  

▪ Human rights in society: Designing our community 

 

“The intertwining of vocabulary and STTP sessions 

helped ensure students were equipped with the language 

that empowered them to understand, discuss and enact 

the issues raised in the programme.” 
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In addition to classroom lessons, 1,614 learners were also engaged with human rights 

education through creative arts in primary and secondary schools. This included the 

use of poetry and photography offering learners a creative opportunity to express 

themselves on the theme of What Does it Mean to be Human? Additionally, an 

innovative film making project on this theme, engaged a new age demographic, 

learners at The Manchester College. Poems, photos and films created by learners 

were then shared at the Ripples of Hope Festival which was a highlight for a great 

many learners and teachers alike. It provided an exciting focus for some of the more 

practical activities suggested in the STTP lesson plans, and clearly was a source of 

tremendous pride for the whole school ‘family’.    

Speak Truth To Power 

CREATIVE PROGRAMMES 

 

Photography and Poetry  250 learners 

Film making: This is Us   750 learners 

The Manchester College human 

rights films 

250 learners 

Dance Motif 200 learners 

Ripples of Hope 164 learners 

ALL 1,614 learners 

 

 

“Great to see them [learners] engage with 

something so enthusiastically that wasn’t really 

part of the curriculum.”  
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Supporting Classroom Learning 

The STTP programme comes out of Mindsets for Change, a framework created with 

artists, educationalists, child psychologists, activists and teachers. This rich 

collaboration of expertise led to educational outcomes built around 4 human qualities 

and skills which underpin every resource:  

1. Purpose – knowing oneself 

2. Compassion – relationships with others 

3. Complexity – sees a big picture, uncertain world 

4. Hope – one’s vision for the future 

Mindsets for Change enables young people equipped with skills, understanding and 

qualities to engage effectively in human rights concerns and progress to a call for 

action.  

STTP offers rich resources comprising lessons, case studies, worksheets and other 

materials that can be adapted to different local contexts and learner capabilities. They 

have been carefully designed in consultation with specialist advisers and are crafted 

as experiential journeys in education. Learners progress by moving from gaining a 

sense of self, empathy for the ‘shoes’ of others, and move towards envisioning new 

futures and acquiring a personal sense of agency to take action suited to them. By 

exploring stories of human rights inspirations, some of whom are living and even local 

people, learners understand that they have something to contribute as individuals, 

together with others, to bring about change. 

Classroom materials are strengthened by other resources supporting the learning 

outcomes, this includes inviting a local human rights activist into school so that 

learners can interrogate and explore key ideas on how human rights change can be 

created in their local communities. Movements for Change provides an expansive 

experience to enable learners to understand that change comes over a period of time 

and through the hard work of many people, which leads to a turning point in law, 

society and cultures. It reinforces the idea that it takes many people and long periods 

of time to create lasting change and therefore, sustained teamwork and collaboration 

is essential in building change.  

This Place is a resource focussing on one’s social environments and asks learners 

to consider the relationship between social action, where decisions are made, and 

the reality of their community or living environment. It takes learners on a journey from 

how past actions have shaped today’s reality. It helps learners think through how their 

actions can also bring about change. 
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Future Visions is an educational resource 

that helps learners apply blue sky thinking 

where the world is reimagined with human 

rights principles at its heart. Learners 

engage in creative, compelling 

experiences that focus on a human rights 

centred vision of the world.  

Breakthrough Conversations, created with 

the former Archbishop Rowan Williams, 

teaches learners how to engage in 

dialogue, disagree without enmity, and see 

humanity in other people and their 

perspectives.  

The materials also help foster a healthy and safe learning environment by providing 

suggested mindfulness exercises. These are  important for the wellbeing of learners 

and help teachers root learners into their time and space which is especially useful 

where emotive or difficult topics have been explored and can feel overwhelming. 

 

Artists, activists, 
educationalists,  

child psychologists 
and teachers 
collaborated 

 to create  
Mindsets for Change 

 

“The programme had a huge impact not 

only on the learners in the classes that were 

involved but on the whole school.” 

 

“We’ve been showcasing the work we do whenever 

we get the chance. Our children are now very 

confident and articulate when talking about human 

rights. It’s become second nature to them.”  

 



 

 18 

 

 

 

   

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“In our school, the programme was designed to 

identify movements for change throughout and 

incorporate social action as a final outcome.” 
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“I now feel equipped to encourage the 

children to develop their understanding of 

themselves and their own sense of agency 

in the world.” 
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“I’m very excited about our school’s 

involvement in the project, from an 

organisational and personal level.” 
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Supporting Teachers 

Teachers and Lead Educators receive training which includes an introduction to 

Robert F. Kennedy Human Rights UK, resource content, how to deliver in your 

classrooms, creating a safe space for learning, emergent issues in human rights, 

and leadership skills. Continued professional development training was provided to 

73 teachers from 17 schools during the school year. Teachers are offered an 

opportunity to assess the training they receive and offer feedback anonymously. 

The results below are from 59 respondents who received training. 

 

 

 

 

 

 

Teacher training under the programme plays a key role, aiming to cultivate and help 

teachers grow into leaders in their schools, enhancing professional skills, knowledge 

and capacity. Broader training included a guide on how to move through resources in 

a classroom, understanding how to create safe spaces and working through powerful 

ideas such as power and privilege.  

86% 
of teachers would highly recommend 

the training

“The [teacher training] sessions were informative and 

interesting and on a subject that I have only been taught 

briefly during Citizenship lessons in college.” 
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38 teachers (64.4%) were from primary schools and 21 (35.6%) were from secondary 

schools. In all, 26 hours of training, bi-monthly group meetings with Lead Educators 

and optional drop-in zoom sessions, were delivered in this period. Detailed feedback 

forms were completed for all the training workshops. 

 

Lead Educators commented on the benefit of spending classroom time on the power 

of words within lessons, considering not only their meaning but how meanings adapt 

and are given certain applications within society, and how the understanding of terms 

impacted education concerning agency and instilling a personal capacity for change.  

38

21

Primary Secondary

STTP training delivered 2020-21

20

18

7

10

1

Strongly agree Agree Not sure Disagree Strongly
disagree

This training enhanced or broadened my 
understanding of human rights education

Primary Secondary
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Teachers and Lead Educators welcomed the relevance of contemporary issues that 

surround narratives in human rights and shape the application of specific terms 

commonly used. Most teachers felt professional support for human rights was lacking 

or, where available, average – this was felt more strongly by primary school teachers 

who felt material that was accessible was too advanced.  

 

 

Over half the teachers trained had over 5 years of qualified teaching experience 

and/or were in senior leadership positions. This demonstrates the commitment and 

importance schools attach to STTP.   

 

1

6

12

16

1

5

13

3

Abundant Reasonable Average Lacking Inadequate

Support for teachers currently available for humans 
rights education is

Primary Secondary

4

7

2

8

3

6

4

3

6

4

6

1

1

3

QTS 0-2 yrs

QTS 3-5 yrs

QTS 6-10 yrs

QTS 10+ yrs

TA or Trainee 0-5 yrs

TA or  Trainee 5+ yrs

Management / leadership

Other

Professional experience of teachers

Primary Secondary
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Impact… 
SCHOOL CULTURE TURNAROUND 

Falinge Park school struggled to deal with violence in school, 
and the culture and language that accompanied it. Simply 
using tough measures and deterrence tactics were not 

working, possibly making things worse. Case by case 
responsive action was not addressing the impact violence was 

having on others.  

The school turned to STTP, which was shaped for the context of 

the school and the programme embedded. In the words of 
the Headteacher, “1,300 learners would be learning about 
human rights and how their small actions could make a 

difference to our school and the wider community.” It took 
time and perseverance. Teaching STTP’s vocabulary for 

addressing controversial topics was a central plank of the 
school’s turnaround.  

The school has seen a 50% reduction in youth violence and 

fighting, both in and out of school, and a 25% reduction in 
mental health issues. Today, the youngest Deputy Member of 

Youth Parliament, aged 12, comes from Falinge Park School. 

Impact… 
COMMUNITY SOCIAL ACTION 

  

On returning to Abraham Moss Community School after 
lockdown, fellow learners had experienced varied and 

contrasting times. Inspired by STTP’s messages of 
personal agency in social action, everyone created 
boats of hope based on themes from the Ripples of 
Hope festival. A learner at the school explained,  

“The idea of these boats is to sail out Abraham Moss 

Community School in ripples of hope spreading 
messages of love, support and positivity in our 
community.”  

Groups from the school went out to distribute the boats 
across various points in local neighbourhoods.  

A video was posted on YouTube (“Ripples of Hope 10 

Jun 2021”).  
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Impact: Learner Development 

Feedback from and interviews with Lead Educators of STTP emphasised the impact 

lessons made upon learners. As an example, a learner from Year 7 was able to 

identify and challenge the use of ‘disablist’ language as a direct result of the STTP 

programme. Teachers remarked on the positive and high level of learner 

engagement, which they found most reassuring as professionals. Despite the year's 

challenges, learners of all ages that received lessons took to them naturally, finding 

the content and issues under discussion engaging and relatable, equally.  

 

A commonly expressed comment was the retention of lessons beyond the classroom, 

as a mark of impact and engagement. The zeal demonstrated by taking part in 

activities and contributing to group discussions was testimony to this impact. One 

subject teacher expressed their delight that learners had opportunities to explore the 

very subject they taught from new dimensions.  

 

“I must admit I was little bit nervous delivering a school wide project, but, to see 

the enthusiasm for something like human rights, something that can be quite 

controversial - there was a politician in the House of Commons speaking about 

ripping it up. To see the empathy, from a lot of the students; we spoke about 

disablist language and what we could do to challenge that and one of the [Year 

7] students came up with the idea of putting yourself in their shoes and being 

empathetic and how that can challenge discrimination, which as a teacher is 

lovely to see.” 

“We have seen a 50% reduction in behavioural incidents and a 50% in 

violence and fighting. Speak Truth To Power plays a very big part [in that], 

because once you give children a voice and a dialogue, and any space in 

which to be able to share their experiences, then you can achieve almost 

anything.” 
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Teachers commented on the greater confidence with which learners 

could hold conversations around difficult issues concerning human rights, 

with one Lead Educator describing it as having become “second nature” for learners 

under the programme. In particular, one experienced teacher from a primary school 

reported how a “human rights poem” was written during the lunch interval, attributing 

the experience directly to the impact of lessons across the term.  

Learners demonstrated greater compassion and empathy. One Lead Educator 

relayed his professional pride in seeing how learners would view their world with 

greater complexity. He cited an example where a learner was now able to apply a 

more empathetic approach to “disablist” language by suggesting the idea of ‘wearing’ 

another’s shoes. Learners were demonstrating a greater awareness of themselves 

and their moral responsibilities in relation to others they shared their community with.    

The most significant impact was reported in cases where learners met with 'living-

breathing' local inspirations of human rights whose stories and efforts learners could 

resonate with, whom learners could ask questions of. This was most evident at the 

Ripples of Hope Festival Schools Day, an exhilarating experience for 164 learners, 

across 15 schools, who attended and participated in the festival. The professional 

pride that teachers felt at witnessing the transformative impact was evident in the 

interviews. One teacher spoke of how the young people on stage were such powerful 

role models that learners sought selfies with them and spoke to their peers and other 

teachers about the event, full of inspiration. Another felt the impact was life changing 

and a real credit to the programme. This shows how central bringing some local or 

relatable context to human rights education is.      
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School Leads reported on the creative element of human rights education intertwined 

with the core lessons of STTP and how they could be made to work to enhance 

learner development, foster a more rights-conscious school ethos and culture, and 

create a more supportive environment for all. For example, a city secondary school 

challenged by a culture of threatening and abusive language found that instilling the 

vocabulary of STTP had a dramatic effect on their school’s culture. Learners also 

expressed how the lessons made an impact on channelling perspectives and uniting 

fellow learners as they came together again after having contrasting experiences 

during lockdown. The programme helped instil values of solidarity and connection 

within learners, resulting in small forms of action to help reconnect local communities 

when the restrictions of lockdown had eased. The origami boats project by Abraham 

Moss Community School is an example of such action. 

 

Fostering a Human Rights School Culture 

 

“The parts of the project where we feel the project had the 

biggest impact was where the learners met with their Human 

Rights inspirations. Learners in Year 4 met with Rachel Lilley-Ward 

- a women's rights activist. In Year 5 they met with Shirley May 

and Neequaye Dreph, BLM activists. Year 6 learners met with 

Karl Austin Bevan an, LQBTQ+ activist.” 

“We wrote a shared Vision and Mission Statement collaboratively, offering a sense of 

moral purpose linked to our values and culture as a school. We have utilised the 

STTP programme and have designed, planned and built upon the school’s 

programme on the values of: Communication, Community, Equity and Diversity.” 
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The Lead Educators and Headteachers 

spoken to were confident STTP was 

already having a real and positive impact 

upon the school ethos, and beyond the 

classroom. This - the purposive aims of a 

school and STTP being in harmony -  is 

promising. It does, however, take some 

time to flourish. The conversations 

revealed that it takes schools around 2 

years from commencing lessons for talk of 

a culture or ethos to take hold. Some 

catalysts were identified, however. 

Opportunities to celebrate human rights 

and bring school pride, or, a blended approach to learning combining classroom and 

creative experiences, would accelerate the development of a new culture.   

Partner Schools that had completed two years of STTP had the time and programme 

experience to consider how STTP would be integrated within their school cultures. 

Once integrated in this way, teachers would report a human rights based approach 

to developing an outlook as being “second nature”. Secondary schools noted a 

corresponding decrease in physical incidents which, they believed, was due in a large 

part to STTP.  

This integration with the school’s identity and educational offering of human rights 

education was commented on in a report by the Challenge Fund for Youth 

Employment, which observed: “the moral purpose of a universal strategy of human 

rights: empathy, compassion, kindness’ is evidenced as a successful strategy for 

reducing youth violence alongside ‘a 

strong shared culture that emphasised 

the importance of learners’ lives outside 

of school as well as their academic 

engagement.” This is an encouraging 

example of how a school benefits from 

embracing and embedding Speak Truth 

To Power, within its identity.  

Schools have shown great pride in 

becoming STTP partners, 

which is evident in write ups added as 

2 years 

The time it took 
for a human 

rights culture to 
start taking hold 
within a school 

Professional 

Satisfaction 
Teachers spoke 

of their pride 
seeing the 

impact of STTP  
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content to their websites, and in the energy they bring to celebratory events like the 

Ripple of Hope festival,  Schools Day and Human Rights Day. Teachers speak of 

their professional pride in seeing the character development of learners bringing 

maturity to some of the most complex issues of our times. It is important that emerging 

Partner Schools are encouraged and supported, so they possess both the confidence 

and the tools in addition to the development of their own teaching capacity, the result 

of which will be evident in the impact upon learners’ character development and 

actions.  
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“We’ve had a lot of other 

headteachers saying how brave we 

have been in what we have done.”  

 

“It would be great to reward our Year Group with a local 

human rights hero coming and doing a workshop with our 

learners. If you can set something like that up, from my side, 

that would be great.” 
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What Have We Learned? 

Schools invest a great deal of time and energy in a programme that may seem 

radically different to curriculum subjects, including many PSHE models. The demands 

upon teachers has shown that whilst some see the potential, they can also feel 

weighed down by the time needed to implement the programme. Reassuring 

support from the provider is 

essential in helping schools move to 

a point of readiness. Regional champions, 

especially schools with similar cohorts of 

learners, become useful exemplars, and 

can offer advice at workshops where 

potential Partner Schools can meet. A 

regional roll out of the plan, phased and 

expanding sensibly, is therefore part of a 

sensible strategy.   

Primary schools can find it more difficult 

to bring some of the topics into the classroom. Whilst the majority of teachers found 

the training very helpful, some felt less sure of the direct and practical relevance of 

the content and the resources, when compared to secondary schools. This may be 

explained, in part, by primary Partner Schools being in their first year of delivering 

STTP lessons. However, a clearer differentiation in both the presentation of the 

materials and in the depth of capacity building training would be helpful to primary 

schools, some feedback suggests.  

 

 

 

 

 

 

Bringing a local context to materials is key. Local human rights inspirations and stories 

help accelerate the central lesson that each person possesses the capacity and 

capability of using one’s personal agency towards human rights aims. Bringing local 

 

A sensible 
expansion of 

schools by region 
has been shown 
to produce fruits 

“What started out as a small pocket in our school 

curriculum, has touched upon human rights across the 

whole year in our school. The whole school from October 

through to Christmas had a human rights curriculum.”  
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inspirations to school visits or via online sessions is an attractive reward for a school, 

one Lead Educator has suggested. Human rights shift from being theoretical 

concepts to becoming alive when local inspirations come ‘onto the scene’, it has been 

observed. Materials can be reviewed to reflect this observation and incorporate more 

examples of local inspirations and projects. The ‘visibility’ of local human rights based 

projects is important.       

Creative opportunities rooted in the arts, like the use of poetry or film-making, are a 

powerful means of creating compelling human rights education and experiences. 

They allow learners to ‘dig deep’ and offer their own expressions of human rights and 

how they see their own world. STTP materials are cross-curricular that can be 

integrated across a range of subjects by schools.  

Schools that have demonstrated greater 

agility and flexibility, demonstrated at 

times during lockdown, are more likely to 

use arts in a meaningful way. Such 

schools will find they can accelerate the 

embedding of human rights principles 

within their school culture. 

The UK story of STTP is an unfolding and 

developing process of feedback, 

contextualisation and lessons. We do not 

have all of the answers yet, but all 

indications point strongly to schools being 

hungry for this education programme for its completeness, expertise and relevance.  

 

Growth and expansion of STTP requires nurturing and healthy working relationships. 

This suggests strongly that the pace of expansion must be measured and regional, 

so that resources and materials can be consolidated, and schools can become 

ambassadors through the process. 

Local 
Reward schools 
by bringing in 

local, relatable 
activists 
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 Outlook  

Speak Truth To Power is a human rights education programme that is firmly located 

in the lives and realities of learners, and speaks to the human skills that underpin 

human rights, which empower us to overcome our divisions; reject hatred for 

compassion; move from despair to hope; and, take actions that can make human 

rights a reality for all in society. 

In what has been a very difficult teaching environment for STTP schools, the first 

group of schools to become partners have shown a strong determination to give 

human rights education a high level of importance. Schools that commenced lessons 

have shown tremendous tenacity and flexibility, and their experiences have paved a 

way for others to follow.  

Schools require ongoing assurance and support, and there is a need to ensure the 

lesson materials offered have a clearer separation of ages and abilities to be of 

greater practical worth for teachers, particularly Key Stage 2. Teachers have 

demonstrated skill in taking resources such as Movements for Change and adapting 

them to local contexts.  The use of local and relatable inspirations brings the subject 

to life, and we can already see the inspirational impact this has on developing a sense 

of agency in learners.  

New resources and teacher training that bring a human rights based focus to 

emergent issues and concerns need to be created. There are plans to develop 

classroom resources and leadership training exploring human rights concerns and 

climate change, and issues of power and privilege.    

The use of arts sees a creative and holistic approach to human rights education. 

Photography, poetry and filmmaking have been used with zeal to bring both colour 

and life to expressions of human rights.  

Schools have appointed some of their most experienced personnel to lead this area 

of education, demonstrating its importance and centrality to the entire school 

experience they offer. Some schools have positioned arts specialists teachers at the 

heart of their educational programmes, whereas others have positioned it under the 

remit of social and religious education.  

Schools are in no doubt as to the need for a comprehensive, flexible and supportive 

educational programme that brings complex world issues into the safety of a 

classroom. Schools entering their third year have shown they can be ambassadors 

for STTP and its aims, and there is every reason to believe this pattern will continue 

with the right support.  
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Appendix 1:  
 

STTP Partner Schools - December 2021 
 
 

SCHOOL TYPE 
CURRENT 

STATUS TEACHING  

Abraham Moss 
Community - Secondary KS3 11-14 Secondary Partner Yes 

Altrincham Girls Grammar 
School KS3 11-14 Secondary Partner Yes 

Falinge Park High KS3 11-14 Secondary Partner Yes 

Manchester Islamic 
Grammar School for Girls KS3 11-14 Secondary Partner Yes 

Wellington High School KS3 11-14 Secondary Partner Yes 

Christ the King RC Primary KS2 7-11 Primary Partner Yes 

Our Lady Rosary Primary KS2 7-11 Primary Partner Yes 

Our Lady’s RC Aspull 
Primary Aspull KS2 7-11 Primary Partner Yes 

Sacred Heart RC Primary KS2 7-11 Primary Partner Yes 

St Margaret Mary's RC 

Primary KS2 7-11 Primary Partner Yes 

The Derby KS3 11-14 Secondary Partner Scheduled 

Fred Longworth High KS3 11-14 Secondary Partner Scheduled 

Ladybridge High KS3 11-14 Secondary Partner Scheduled 

Valley Leadership 
Academy KS3 11-14 Secondary Partner Scheduled 

Abraham Moss 
Community - Primary KS2 7-11 Primary Partner Scheduled 

St Gregory's RC Primary KS2 7-11 Primary Partner Scheduled 
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