			
HUMAN RIGHTS AND ONLINE MISOGYNY
What is it and why it matters

     

Key knowledge
· Misogyny – its prevalence online and the impact of it
· The way misogyny is played out in online interactions.
· How misogynists use the same tactics over and over to impact the wellbeing of women and girls.
· The 5 Ds of Active Bystander.
Learning objectives
· To help students to  recognise the features of online misogyny. 
· To help students understand the impact of online misogyny.
· To help students to understand how this is impacting our Human Rights.
· To understand how we can make a difference through being an active bystander.

Key Human Rights vocabulary
· Listening
· Planning
· Action
· Lobbying
· Petitioning
· Narrative
· Collective
· Campaigning
· Collaborating
· Negotiating
· Relationships
· Influence
· Unifying

Session A – Objectives
To recap on strategies that can be used to bring about change from the key human rights vocabulary and how these are used in relation to tackling physical and environmental pollution.
To create a concept of what digital pollution might mean in relation to online misogyny.

Note on this session: Teachers may feel that this is extraneous content as the SoL is about online misogyny. It may well be that teachers make the decision not to deliver Session A in this format and to begin with Session B. The reason it is included is because the concept of pollution and the tactics to combat it is one that children and young people are familiar with. If we are able to allow students to make the connection between pollution in our natural and physical environment and then pollution and polluters in our digital environment then they may be able to see that it can be changed and altered as opposed to the acceptance there currently is that it won’t change.
















Guidance for delivery
The initial question on Slide 3 may get some superficial answers as may the 2nd question. That’s ok, the purpose is to ease it in and for the teacher to start asking questions that interrogate the answers they are giving and asking students to For the question on Slide 3 which asks, “Is it really possible to bring about change?” the teacher may have to use some specific prompts or individuals. The Primary School SoL have information and guidance on key individuals who have made a difference and brought about change. Alternatively, the teacher may choose to look at specific global movements that have been addressed in the Secondary SoL.

The final question, ‘What is in our gift to change?’ does not have to be explored fully if students are not ready to do that or to express this. It is a precursor for the substantive work in later sessions.

Activities
Students are asked to identify what we think of when we discuss pollution? What is the impact? What measures can we take to address it individually, as a group of people, as organisations, as governments. 

Students watch the video in relation to pollution in the oceans from Blue Planet. Students look at the initial quote from Sir David Attenborough around plastic being an integral part of our life and discuss the questions as a group with the prompts. This can be done either in small groups or as a class depending on the context and experiences of the group.

















	





	Activities
Students are given the opportunity to respond to the following slide where there is a statement of that “never before have we had such an awareness of what we are doing to the planet, and never before, have we had the power to do something about that.” They are pressed to identify if they oppose this statement in relation to pollution in the seas or if they agree with it.

Students respond to the video on Slide 5 by identifying the campaign actions that have been utilised to bring about change i.e. listening, planning, action etc.

Students are asked what is important to them – what ‘bothers’ them. What would they want to see changed.

Open ended question – what is meant by a digital polluter?

Question – Who or what pollutes your digital environment?




Guidance for delivery
This is teasing out the tension between apathy and inaction to actually doing something. It is taking something which seemed impossible to bringing about change.






The vocab is attached on Slide 4 and copied here:
· Listening
· Planning
· Action
· Lobbying
· Petitioning
· Narrative
· Collective
· Listening
· Planning
· Action
· Lobbying
· Petitioning
· Narrative
· Collective
























Session B – Objectives
Understand where our rights may be being disregarded in relation to online misogyny.
Identify specific examples of online misogyny from their experiences and begin to make assumptions about the harm this can create.
Begin to consider who may be benefiting from online misogyny.








Guidance for delivery
This Article is chosen as it focuses on the free and full development of their personality.

It is useful to encourage students to share examples of how they portray themselves online. It is a personal approach and so it’s important that the environment is supportive in the group so that there are no unintended consequences of children sharing their work.



This may be quite a triggering activity but it’s important that we look at specific examples. It’s also important that the students are able to draw from their own experience so that they are noticing. The ranking of harm is important as the purpose is to draw out when we look at micro-dosing (small fractions of abuse but frequently over time) to build up to the longer-lasting impact on women and girls. Slide 12 asks a series of questions: it begins with quite a blunt analogy and you may find it is too blunt for your purposes and need to adapt. The concept however is to link what happens physically to the mental impact this causes and to enable students to identify this to online issues.
Activities
Students are introduced to Article 29 of UNDHR.

Students identify how they may be able to share their true personality online in line with the first bullet point. They are then asked to identify where their rights are curtailed online.

Students watch the video the History of Women’s Rights – what are the key moments that have brought about Equality for Women? Has this been successful?

Students are introduced to the definition of misogyny (Slide 11). Students are asked to identify examples of where they have seen the following online:
· Stereotypes and objectification
· Dominance
· Derailing
· Sexual harassment and threats of violence
· Discrediting.

Students are asked to rank the examples of harm: low-medium-high. They are also asked to identify how often they see these types of behaviours online: rarely – sometimes – often.































	

Guidance for delivery
Following the slide, open up the conversation wider to draw out how this may make women and girls change their behaviour and also the way that this may have a detrimental impact on men and boys. 




Activities
[bookmark: _Hlk178234571]What impact does this have on women and girls? On the way they feel? On their behaviours?

What is the indirect/direct impact on men and boys? On the way they feel? On their behaviours?

Students are given the opportunity to think through the reasons why it is so prevalent online and to give suggestions as to who benefits.







Session C – Objectives
Understanding the impact of online misogyny on individuals.
Understanding the tactics misogynists use online.
Beginning to think about the ways they can play an active part in addressing this.






Guidance for delivery
The video on Slide 16 contains graphic descriptions. Slide 17 contains some bad language but is not as sexually explicit. Slide 18 is the GM VRU advert so is the ‘safest’ dependant on your group. We would advise that before delivery you watch the videos and determine what is best for your setting and students.






It’s important that clear examples are picked out here as this is a tactic that misogynists will use online.


Slides 20 and 21 include language and descriptions that may not be appropriate for your group. The video on Slide 22 is focused on girls in a school. Whilst it doesn’t give as clear guidance as to what can be done about this there is still value in the video if you feel Slides 20 and 21 are not appropriate.

There is very little material directed towards adolescents about how to deal with online misogyny. A lot will focus on what is wrong without giving the information as to how to address it.

The final questions are quite leading and could spark some views that others may not find palpable. There is guidance about not closing the conversation down but it’s important that the final question is given in that it needs to be stopped.



Activities
Students watch one of the videos available on Slides 16-18. Opportunity is given to talk through their immediate responses to the videos. Is this something that they have experienced or know someone who has experienced? How prevalent is it?


If students are watching Slide 18, this may not generate as much discussion. It may be more useful to watch it and to identify what it looks like online.

Students identify from Slide 19 where they have seen this behaviour being demonstrated to women and girls and give clear examples.

Students are given the opportunity to watch either Slides 20 and 21 or Slide 22. They identify ways in which that online misogyny can be addressed.

What is the responsibility of women and girls?
What is the responsibility of men and boys?
What is the responsibility of online companies?
What is our responsibility when we are online and we see things like this?
Why do we let it happen?
Whatever your views, why is it important that it gets stopped?















Session D – Objectives
Understand how the concept of an active/positive bystander.
Understand how this can be enacted online.
Develop a guide for their peers which will help them to be an active bystander online.






Guidance for delivery
The bystander approach is documented online. However, there is very little that is aimed at adolescents and little material that focuses online.

The session is developed so that you can build in your own resources where appropriate although the outcome is the same – a guide to using the 5 Ds when online and specific examples of where they may use them and how.

It may be that as the teacher you identify that there are things they can do that relates to the larger piece of work on persuasive design in Human Rights and the Digital Environment i.e. don’t like, don’t click, don’t share, check in with the person, report and document.

This has to be a piece that is developed by the students so that they own it and that can be shared with other students.


Activities
Students are introduced to the five steps of being an Active Bystander on Slide 24. They may be familiar with this.

Students are then introduced to the different roles that they play online on Slide 25. 

Slides 27-31 give more information on the 5 Ds of Active Bystander. They are reproduced from the organisation Right to Be.

Students work together to identify a protocol for addressing online misogyny using the 5 Ds. They use the examples that they might see and give detailed guidance for each of the 5 Ds that can be used as a protocol for addressing online misogyny. These are shared as a class with a Charter produced at the end with specific examples they may see and the actions they can take.

Exit ticket – what is the impact of online misogyny? 
What steps can we take individually to address it?
What is the impact if we don’t?
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